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••• in order to enjoy the inestimable benefits
that the press ensures, it is necessary to
submit to the inevitable evils it creates.
-de tocqueville

The Student Newspaper of The Oevelan<l State University College of Law e Cleveland, Ohio

Volume 22 *Number 9 *February 27, 1974

ASTORY

SHOULD HAVE BROUGHT
MA' BOOTS

JONATHAN LIVINGSTON SQUASH
a reprint from RES GESTAE, the
law shool weekly, University of
Michigan.

BY JOHN RICHILANO
I've always conceded to myself that
many of my preconceptions and attitudes towards certain institutions
have germinated out of overly broad
comparisons, rash generalizations,
half truths and other paradigms of
that engaging paradox, "Keep an open
mind, but only when you want to." I
suppose to some degree or another I'm
not alone in this shortcoming, expecially when you're searching for some
rhyme or reason to Con. Law. However,
it has become increasingly evident, at
least to me, that as we plod unbelievingly through the moors of legal education, that such a course of handy if
not deliberate rationalization is not
a bad way to keep a grip ·on one's sanity.

After the law students finished
with their classes for the day, they
would all go down to the IM to play
squash. They played it because it was
fun, and good exercise, and taught
them good sportsmanship--but they
played it mostly because Harvard lawyers all play squash, and most of all
they wanted to be like Harvard lawyers. And when they finished playing
squash ro.r the day, they all went back
to the library to look up cases. All
of them, that is, except Jonathan.

Case in point: The appearance last
When stressing the importance of
Friday of Chesterfield Smith at the
qualified judges, Mr. Smith noted:
Chester Hall Lecture Centre (otherwise
"A judge can yank the chain on a
known as CB 2018--the one with the imoppressive
governmental act."
pressive podium). While listening to
his ramblings I found myself hoping he
would smoehow cast at least a scintilla of doubt upon my ersewhile dubious
opinion of the ABA godhead (nothing
personal, of course) and the organizaanother rash generalization--nearly
tion he represents. Even though I
everyone.) Didn't they all get there
found him entertaining--holding his
because of a certain expertise faciliaudience in trance while relating a
tated by being a member of the bar?
characterization of Watergate vis-aDoesn't the ABA cloak itself with a
vis the relative qualities of horse
stuffy system of ethics, something
manure, a bird, and a compassionate
called the "Code of Professional Rescowboy (I thought they only dug heiffers ?)--he left that desperate plea
ponsibility?" (You may find i t in the
front of Black's Law Dictionary, 4th
from my alter-ego unanswered. This is
ed. Revised, if it hasn't been ripped
not to be taken as an affront to his
out yet.) Do you have trouble relatabilities as a trial lawyer. Undoubting to the word . "ethics" as contained
edly he's one of the best. I can entherein and as espoused by the ABA?
vision many a venire person going aDo you feel that the meaning of the
long with him on the issue of damages
word "ethics" transcends any rigid and
(six figures!) everytime. Good trial
ambivalent format, and that indeed
lawyers are always fun to watch. JimWatergate is an ethical question, upon
my Stewart is hell on the Sunday Myswhich the ABA should take a stand, and
tery Movie, and he's not even a memnot just a "political" question?
b~r of the bar.
And Mr. Smith, like
the cowboy in his little story, apprecIf your answer is "yes" to all of
iates the advantages of a good does of
horseshit once in awhile. Trouble is,
the above questions, go ahead and
we should have brought our boots to
heave. If not, may I suggest a hedge
this one.
in the finest tradition of a Down-HomeSon- Of-A-Sharecropper-Country-LawyerWho-happens-To-Head-The-Biggest-FirmProbably one of the better examples
In-The-Fifth-Circuit? Just paraphrase
of what I mean occured when Mr. Smith
was asked to comment on the ABA's posi- Dickens and drawl, "The law's like a
tion on the Impeachment of Richard Nix- horse's ass--has two sides."
on. The response was a hedge that
Our encounter with Mr. Smith on
would put William Rehnquist to shame.
Friday seemed, for me at least, to reHe deferred because "it's a political
Question," with all the aplomb of a 16- inforce my opinion, however begotten,
year All-American boy buying contracep- that the ABA is a farce. If you want
tives. I guess I should have known it
to be entertained, catch Chesterfield,
was coming. It just didn't set right
Smith, or Mel Belli, or Warren Burger,
at all. Not unlike the feeling like
or even Jinnny Stewart, who's not even
one of those infernal Queries after a
a member of the bar. If you want answers, don't ask the President of the
case in the Con. Law book, consider:
American Bar Association. Just bring
Everyone involved in the Watergate
trip was a lawyer, right? (Oops,
your boots.
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After all the other law students
had left the squash courts, Jonathan
would still be there, all alone. He
liked being there ~lone, because he
could practice his shots. Over and
over he would hit them, the cross~
courts, the volleys, the halfvolleys, until the building closed and
he had to go home. Then he'd go back
to this room and fall into an exhausted
sleep, not waking until the next morning. He came into class late, and
sometimes the professor in the class
would look at him over the tip of his
nose.
The professors weren't happy with
Jonathan. He never had the right answer to their questions, never raised
his hand, never stayed after class to
answer questions, never visited the
professors in their cells. And, sometimes, when they looked at him in
class, he would have a far-away look
in his eyes, and sometimes his right
arm would move a little, as if he were
making a shot. True, they agreed, he
had good form, and always kept his elbow in close to his body and snapped
with his wrist, but the classroom was
a place to listen, not to practice.
Jonathan knew they disapproved of
him, knew that he was getting farther
and farther behind in his reading, but
somehow it didn't matter much. All he
thought about was his shots. Trying
to keep the ball within an inch of the
wall on the straight volleys, never
giving the other guy a good shot.
He saw squash as a tiny replica of
life itself: the competition; the
fight to do it better; the pain in his
legs when he got up and tried again
even after he was exhausted. He became a great squash player. And the
better he got, the sillier it seemed
to him to sit in classes, listen to
the professors lecture, and take page
after page of notes. And, most of
all, he was puzzled because no one
else seemed to realize how silly it
was. To Jonathan, it seemed as if all
the other law students wanted to do
was talk law, read law, study law,
and, once a week, get laid.
SEE SQUASH PAGE 3

NOT CLOWNING, BUT DROWNING
BY TOM ATZBERGER

( 2 OF

A 3 PART SERIES )

Last time, it was pointed out that
the essence of a useful legal education is a firm grasp on the principles
of the law. It was asserted that they
are legal forces, that mastery of them
is legal power. It was further pointed out that the study time for a nine
hour course like contracts could mount
as high as 810 hours over the course
of three quarters (30 weeks of three
hours of study per each hour class).
It was observed that the useful knowledge remaining after such a course,
i.e., the ability to recall and vocalize legal principles, is discouragingly negligible.
It was further stated that the
answer to our dilemma is simple, and
it is simple. If the principles of
law are the main object of our study,
if the possession, use and enjoyment
of these principles is the essence of
legal "pow", then our day-to-day activity in law school should center around what? Anybody? Yes--the acquisition and application of these principles. The proper classroom technique should require you to need to
know and ~ the principles of the law
to survive.

any classroom technique could be. It
is no greater burden on the professor
than anything he is required to do
now. Presumably the professors know
the principles or rules of law employed
in the cases in the casebook. The students must do most of the talking. The
professor needs only to help the student make his statement of the rules of
law as accurate as possible, and use
them properly in the syllogistic analysis of the facts of the case. For the
professor, it's a very easy thing to
do. Once the rule of law is stated
rightly, the rest is self-evident.
The beauty of the adversary technique is its directness. It bears
right to the heart of the law embedded in the casebook cases, on the one
hand. On the other hand, it is one of
the most effective educational techniques imaginable. Does our business
here involve anything besides law and
education? In the adversary technique,
law and education are both served to
the maximum.

The technique cuts out distracting
professorial wandering, it stresses
student preparedness, it requires performance (as do the final, the bar, the
courtroom notice), and it reinforces
the student's learning not only in the
course at hand, but also in other
courses that may have a bearing on the
matter at hand, such as Civil Procedure,
or Torts, or whatever. If the student
It was further asserted in the prev- is in his first year, he will undoubtious article on this topic that the key edly encounter bodies of law he has not
yet studied. In the context of the adto our improved legal education is in
versary
system, he encounters a prinour midst--and it is. If is the case
ciple
of
law and uses it. In this way,
study method, taught via the adversary
it
is
mentally
manageable in the case
classroom technique stressing a sylbefore
him.
It
makes sense. Its operlogistic form of reasoning. This
ation
is
clear.
In a real sense he is
three-part system is in use at C-M, at
pre-taught
a
small
portion of a course
the present time, by only one man,
he
is
yet
to
take.
True, the student's
namely Distinguished professor lf law
understanding
at
this
point is basic,
Howard Oleck. He has been using it
skeletal,
and
unsophisticated.
But refor twenty-six years, not out of blind
tention
is
more
certain.
habit, but because it is a very effective technique. He says it "has
At present, in the absence of the
won almost unanimous acclaim by stuadversary technique, it is too easy to
dents, who often describe it both input past courses out of mind. The.
formally and in formal evaluation surtechnique, on the contrary, necessiveys as the best and most interesting
tates pre-use, use, and re-use of all
method they have ever seen." I for
the various courses of study. The net
one agree.
result is better reinforcement of the
student's learning as he goes through
Case study is part of it. We are
his law school career. While it is
all familiar with case study and its
true that this reinforcement process ocadvantages. It remains an essential
curs regardless of the educational techpart of law school education. It afnique employed, it is only in the adfords a wealth of vicarious experience
versary technique and syllogistic arguthat could only be gained otherwise by
mentation that the principles of law
years of actual practice. It broadens
are best highlighted. Thus, over the
the student's awareness of legal realcourse of three or four years that a
ities. Those who would advocate its
student is at C-M, or anywhere, the net
demise are those who would not be
result"would be more principles of law
ashamed at being labelled mere techindividually understood, and therefore
nicians rather than artists. A lawyer
more principles of law interrelated in
must be not merely ashamed but enraged
the students' mind and therefore a betif he is ever so insulted. A lawyer
ter legal education both particularly
has to consider himself an artist.
and generally.
The two parts of Professor Oleck's
system that we are not used to are the
adversary technique and the stress on
syllogistic reasoning. The adversary
technique will be discussed here. The
syllogism will be discussed in the
final essay of this series.
The adversary technique is easy to
employ. The professor appoints one
student counsel for the plaintiff,
another for the defendant. They stand.
He reads to them the facts of the case
from the casebook with which they are
already familiar. Plaintiff opens the
argument, arguing his case only so far
as is necessary to establish his prima
facie cause of action. Defendant then
counters with a valid defense, based,
like the argument of the plaintiff, on
a valid, accurately phrased principle
of law. On the process goes until the
c~se is resolved by the decisive princiole of law. It is as realistic as

It seems clear that the adversary
technique, coupled with syllogistic
argumentation, would yield the law s:udent a much firmer grasp of legal principles and a greater skill in using
them. In other words, the education
purchased and sold in most law schools
everywhere could be greatly improved if
the professors could discipline t~em
selves to consistently use an easier
technique than that they may present!~
be employing. In still other words, if
C-M were the only school to adopt the
technique as pedagogical policy, it
could easily put itself and its graduates a cut or two above the competition. Are you listening?
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JONES, DAY AND INTERNSHIPS
In the last issue of THE GAVEL a
letter by Mark Gervelis was published
and expressed his dismay concerning an
article that appeared in Student Lawyer. The article concerned a internship program iniated by Jones, Day,
Cockley & Reavis. The Schools participating in the program are: Harvard,
Cornell, Penn. and Yale. Mr. Gervelis
was upset that Cleveland-Marshall was
not included in the program.
Jack Waldeck shared Mr. Gervelis's
views and wrote a letter to Robert H.
Rawson of Jones, Day, Cockley & Reavis.
The following letter is a reply to Mr.
Waldeck's inquiries. (ed.)
Dear Mr. Waldeck:
Thank you for your letter of
February 2, 1974 concerning our firm's
Internship Program and our general recruiting practices, particularly with
respect to local Cleveland Law schools.
I certainly appreciate your interest
and your taking the time to communicate to me your concern about our recruiting program, as you understand
i t to be.
Unfortunately, however, I am afraid that the rumors which are apparently current at Cleveland State
with respect to the hiring practices
of our firm are factually inaccurate.
Also, the article in the Student Lawyer regarding our internship program
has I think, left you with some miscon~eptions. I hope this letter will
help clarify the record.
In the first place, Jones,Day is
is now, and always has been, vitally
interested in the legal education programs of both Cleveland-Marshall and
Case-Western Reserve. As you point out,
graduates of both are prominent members
of the firm. In the past several years
we have aggresively recruited top quality students at both schools. We have
hired at least one lawyer from every
graduating class of Case-Western Reserve
from 1969 through 1973; thus, we have
six recent graduates of CWRU who are
all making substantial contributions
to our practice. This past year two of
our lawyers spent a ~otal of three mandays recruiting at CWRU. At CSU we have
been less successful in recruiting top
quality students, but in the past three
years we have hired one permanent lawyer
and one Summer Associate, and this
past year we have enjoyed the capable
assistance of one CSU part-time law
clerk. We look forward to greater recruiting success at your law school in
the future. This past year one of our
partners spent two man-days interviewing students at CSU.
SEE INTERNSHIP PAGE 4

SBA ELECTIONS
Elections of all SBA officers (President, Vice President, Treasurer and Secretary) will be held on April 16 and 17,
1974.
By virtue of a recently enacted amendment to the SBA constitution, all
presently enrolled law students are elggible to run for any of the SBA offices.
(Formerly, first year students could
not be elected to the office of SBA
President.)
All students who are interested in
taking an active role in shaping the
policies of this law school are encouraged to run for an office. Details as
to filing procedures and deadlines will
be published in the very near future.

SQUASH FROM PAGE 1

One day, one of the bearded professors, who was supposed to be wiser
than the others, went down to the
squash courts with Jonathan. Jonathan showed off all his shots--the
cross-courts, the volleys, the ones
he had invented but hadn't made up
names for yet . They played all afternoon, and Jonathan won every game.
The professor was very impressed with
Jonathan's skill, and he told Jonathan that he was better than any of
the Harvard lawyers, and there was
nothing more that he could learn from
the professors at the law school about squash.
Jonathan was ecstatic. To be better than the Harvard lawyers! Why,
that was what every law student wanted, and he had already achieved it,
before he had even graduated. It was
fantastic, unbelievable. Why, that
would mean he could go to Harvard, and
play squash there, and win. Unthinkable!
But Jonathan's euphoria didn't last.
After he had thought about it for a
while, he realized that there wasn't
anything left in his life, nothing
more for him to achieve. He sank into depression. Suddenly his life had
no purpose, no goal. For weeks, he
stayed on the courts, not bothering
to go to classes. He just practiced
his shots, over and over again. He
never missed, never made a mistake,
seemed never to get tired. People
stopped to watch him as they went by,
and they all agreed th·a t he was the
best, the very best. Jonathan didn't
even realize they were there, nor did
he know it when they had gone on, and
left him alone.
One morning the people came by to
watch him, and found him lying in the
middle of the court, unconscious. At
first they thought he was dead, but
when the doctors came they said he was
still alive, and took him to the hospital.
When Jonathan awoke in the hospital
bed, he felt something was wrong. It
was his right arm! His squash arm!
He rang for the nurse, and when she
came, he shouted at her, "wp.at happened to my arm?" She was scared by
his shout, and she went to get the
doctor.
The doctor came into the room, and
Jonathan shouted at him, "What happened
to my arm?" And the doctor, in understanding tones, told him that he must
have fallen on his right elbow when
he collapsed, and had lain on top of
it all night. He could never use his
elbow again, would never be able to
play squash again.
Jonathan didn't know what to say.
Never to be able to play squash again?
Squash was his whole life. He didn't
want to go on living if he couldn't
play squash again.
But Jonathan went on living. He
went back to the law school, and for
weeks a tragic figure shuffled through
the halls, talking to nobody, looking
at nobody. Poor Jonathan, they said.
Then Jonathan disappeared. Suddenly he no longer walked the hallowed
halls, no longer attended his classes. Nobody knew where he was, or what
had happened to him.
SEE SQUASH PAGE 4

WOMEN'S CAUCUS
The newly re-organized Women's
Caucus has set up a message line for the
benefit of the entire student body. The
phone number is 687-2343. There will be
a bulletin board installed outside the
Women's Caucus. Messages will be posted
there. Volunteers are still needed to
answer the phone. Hours of service are
8-6pm. The hours of service will be extended if more volunteers come forth.
If you can spare one hour a week please sign up on the sheet posted on
the door to the Women's Caucus Office,
Room 0079.

LEGAL EDUCATION DIFFERENCES
TRACED TO HISTORY
BY STANLEY MUSZYNSKI
Legal education in Europe differs
considerably from ours.
In Europe legal education begins
with a four-year program, which embraces all branches of public and private law, theory and practice, which
delve into the broader meaning of these
concepts. This is a large-scale study
as opposed to the smaller scale of American education. The students are exposed to the broad horizons of the science of law and its jurisprudence.
They master the essence of the theory
and philosophy of law and emerge as
more the legal scientists than the
practitioners. Upon graduation from
law school, they receive a master's degree in law.
After graduation from law school the
further continuation of legal education gives one a choice of two prof ess ional roads to follow. One leads to
the judgeship, the other leads to an
advocacy career. Both, however, share
the common road of a period of three
~ears of court practice, assisting
Judges and prosecutors in courts of
various jurisdictions which range from
municipal to appellate courts. After a
three-year period an applicant is required to pass an oral and written exam
for the judgeship. If he passes, he
becomes an assessor with the judiciary
and pursues his judgeship career.
Those who choose to follow an advocacy career are required to undergo a
two-year period of apprenticeship in a
lawyer's office in addition to the previous three-year court apprenticeship.
After the two-year period in the law
office, an ·oral and written bar examination is required, and, after successful completion, he becomes a lawyer,
highly qualified in the profession of
advocacy. His respect and esteem in
the community, society and the nation
is the profoundest among the profess ions.
In summary, the requirements to become an advocate in continental Europe
are four years of law school, three
years of courtroom apprenticeship, and
two years of practice in the law off ice. It is really too long a period
as contrasted with the pragmatic American approach of becoming a fullfledged attorney after three years of
law studies.
The European system produces a
breed of lawyer~scientists while the
American system produces a breed of
pragmatic lawyer-technicians who have a
keen practical approach to law. Both
systems produce legal minds which are
capable of dealing with abstract concepts of law and its application in

practice; however, the European system
has depth while the American system
has breadth. A mixture of both methods
would be the best compromise for the
future of legal education.
The difference in the legal educations is the t:1esult of the past. The
eleventh and twelfth centuries saw a
blossoming of Roman law in the universities of Padua and Bologna, both of
which embraced the legal wisdom of the
Justi~ian and Gaius Codes.
At the
same time William the Conqueror (1066)
of England ignored the canons of Roman
law by introducing Common law, a law
created by the judges. According to
tradition the Anglo-American system
developed on a case-by-case basis,
without any philosophical doctrines,
based on empiricism. As a result of
history, Great Britain evaded the need
to create European-type law schools.
In the past American legal education was inadequate; the organized
"L ega 1 I nns II never equaling
•
European
law schools; therefore, an inferiority
of legal theory was obvious. As a result, in substituting experience for
theory, the American lawyer became a
better practitioner while the European
lawyer became better masterer in
theory. Both had the same aim, but
their approaches were different. The
European attorneys were trained on
codes, the products of the legislatures, whereas the Americans were educated on case law, created by the
judge on a case-by-case basis. Now,
however, legislative enactments are
replacing the case law.
Nowadays the intercourse between
the two legal systems make possible a
complete fusion of concepts and ideas
as the gravamen about shortcomings
disappear. This happening is illustrated in the Panorama of World Legal
Systems, written by the late legal
scholar John Wigmore.
The organization of the international legal fraternity, under the auspices of the Unitzed Nations, makes
possible a broadening of legal concepts throughout the world. This
basis of "Universal Law" is so brilliantly formulated by the late Justice
Oliver W. Holmes in the "Path of the
Law":
Happiness, I am sure, from
having known many successful
men, cannot be won simple by
being counsel for great corporations and having an income of fifty thousand dollars. An intellect great
enough to win prizes needs
other food besides success.
The remoter and general aspects of law are those which
give it universal interest.
It is through them that you
not only become a great master
of your calling, but connect
your subject with Universal
and catch an echo of the infinite a glimpse of its unfathomable process, a hint of
the Universal Law.

HASKELL ARTICLE SUMMARIZED
NLG ASSAILS HASKELL ARTICLE

BY BRUCE ROSE
(Paul Haskell has written an article
entitled Legal Education On The Academic Plantation. It is almo~2,000
words long. This is a sunnnary of that
article.)
"No one of good will questions the
moral duty and social desirability of
affording educational opportunity to
the victims of two centuries of enslavement and a century of discrimination akin to a caste system."
I will now do so
We as white professional people
have had a problem dealing with blacks
concerning law school.
We did something, albeit minimal
and late. We let them in. They, for
some reason which I will not discuss
here, did not do well.
This seems to me to be a good reason for getting rid of them.
One need be naive to assume a few
remedial courses could budge the enormous gap between the races. Especially concerning law school. Glory be to
law school.
THE GOOD PART IS COMING
Do you think that black students
enjoy bei ng singled out for benefits
after all these years? This is just
another reinforcement. The feelings
blacks have which are the natural results of centuries of subjugation.
We must stop being good as that is
just another way of being bad. Besides, this treatment makes them
hostile, uppity and lazy.
That is except for the Toms.
should keep them.

We

STATEMENT OF THE NATIONAL LAWYER'S
GUILD:
Professor Haskell's article
in the American Bar Journal (60
ABA Journal 203 Feb., 1974 is as
unscientific as it is patronizing.
It is an open attack on the long
delayed compensatory efforts by
colleges and law schools to off set
three centuries of slavery and
racial oppression. These efforts
should be applauded and expanded.
An apology from Professor Haskell
is mandated, even before the question of his continued presence at
Case Western Reserve Law School is
reconsidered by the community.
It is too late in the struggle
to achieve equality of oppurtunity
for Black Americans for anyone,
for any reason, to become patronizing and racist. It is insulting
for the professor, who admits that
as a white man he cannot know the
feelings of Blacks, to suggest that
they are degraded by equal oppurtuni ty.
The law school community and
the legal profession must be vigilant- that those who oppose equality for Blacks use dedices which
appear sincere on their face, but
are nothing but brutal racism.
That is the meaning of the Haskell
article.
The National Lawyer ' s Guild
demands corrective, community action. We ask that a convocation
of the entire student body of the
two Cleveland law schools be convened. We call for a debate with
Professor Haskell, who must answer
the obvious charge that he is a
racist.

Being an academic sort I must end
with a proposal no matter how senseless or worthless. That way no one
can criticize me.

INTERNSHIP FROM PAGE 2
In sum, as the above facts should
indicate, the survey cited in your
letter and you statement that " ••• law
firms such as yours ••• recruit exclusively at out-of-town law schools"
are factually incorrect.
With respect to our internship
program, the article in the Student
Lawyer fails to emphasize a principle
purpose of our internship program:
namely, to attract to Cleveland capable law students form other parts of
the country who might not be famila r
with our City in the hope of persuading them to apply their skills here
after graduation and thus preserve
the diversity of lawyer backgrounds
represented in our firm. In any event,
our program is a pilot program: since
this the first program of its kind,
we are stating modestly with only a
few participating schools in order to
determine whether the program itself
needs further consideration or refinemeant. As I am sure you have noted,
other law schools which might be labelled "prestige" schools are also not
presently participating in the program (for example: Stanford, Michigan,
Duke and Columbia). Should our internship program prove sucessful, we would
hope to expand its coverage.
On a personal note, I share your
interest in local law schools, and I
agree fully that Cleveland law firms
must be concerned about the development of Cleveland's legal education
program. My wife is presently a first
year law student at CWRU, and we bo t h
are delighted with the top quality l egal education she is receiving.
If you have any further questions
about any points raised in your letter, or in this letter in response
thereto, please don't hesitate to l et
me know.

Isl

Blacks must not be allowed at the
"good" schools. Blacks will fit in
better at the "bad" schools. The gap,
which I assume will still be unbudgeable, will be smaller.

Robert H. Rawson, Jr .

TME ENP
l~NEAR.'

RICHARD MUSAT, EDITOR-IN-CHIEF

$TART

BURR ANDERSON, EXECUTIVE EDITOR

PLEA.

TOM BUCKLEY, FACULTY ADVISOR

6A~GAIN1NG

SQUASH FROM PAGE 3
They found him in one of the study
carrels in the library, pouring through
casebooks like a man possessed, making
volumes of notes. And whenever anyone
came up to him, spoke to him, he would
look up at them out of protruding eyes
~nd smile, a horrible smile, and say, _
in a voice full of awe and mystery, a
single word: "Malpractice."

)o;,~

R~~

Joseph Farr i s

Now Jonathan lives in a house high
on a hill in Grosse Points, and once
a year he comes back to the law school
in his Ferrari, and looks at the students pouring over the books in the
library and just laughs.
--William Charles Hays
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